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MUTC Principles of Great Teaching Framework– STAR 
At Mulberry UTC we are committed to offering students high quality learning experiences that both support and 

challenge, so that sustained and substantial progress is made by all. Throughout Mulberry UTC, all staff have 

consistently high expectations of what each student can achieve, and all members of the school pursue excellence in 

everything they do.  As a UTC, we have a unique and ambitious curriculum. We are fully committed to preparing 

students for the most thriving industries so they can achieve personal, professional and economic success.  Taking all 

this into consideration, Mulberry UTC has developed the MUTC Principles of Great Teaching Framework which 

identifies shared pedological principles which are vital to high quality teaching, learning and progress in academic, 

vocational and technical subjects.  This allows all students to be successful not only in their studies but also when it 

comes to their future pathways. 

 

The MUTC Principles of Great Teaching Framework is divided into four strands - S T A R - derived from the Teaching 

Standards (DfE), the ECF (2019), research from the Sutton Trust (What makes great teaching, 2014), Rosenshine’s 

Principles of instruction, the Danielson Framework for teaching (2013 and ‘A review of technical education (nfer, 

2015). The MUTC Principles of Great Teaching Framework is designed as a holistic support so that teachers and 

leaders understand where they are in their practice within each of the four strands and can set goals for the next 

stage of development in the teacher’s practice. 

 
Space and the Learning Environment 

Mulberry UTC is a unique school setting which values the importance of positive, supporting and enriching 

relationships between all staff members and students.  Teachers at Mulberry UTC have high expectations 

which inspire, motivate and challenge students.  Students take responsibility for their own behaviour and 

professionalism and are motivated to learn.  This is supported with the use of clear routines.  Linking 

learning to the wider world of work further enhances student progression and aids the development of 

confident, successful global leaders.   

 

Teacher as a Professional 

Mulberry UTC is committed to encouraging colleagues to engage in professional dialogue about learning; we 

promote evidence-based enquiry and value credible research into how we can best serve the needs of our 

students.  Teachers use current information and guidance from exam boards, OFSTED and awarding bodies 

to regularly review and reflect on best practice.  We work collaboratively to support colleagues in their own 

lifelong learning.  As a UTC, all staff invest in partnership working with industry professionals, ensuring that 

teaching practices align with current and future industry specialisms.  Staff fully embrace the MUTC Charter 

to ensure students have a vocational and technical advantage over other students of a similar age. 

 

Adaptive Practice 

All staff at Mulberry UTC have a deep knowledge of the diverse context in which they teach.  Teachers know 

their students and plan in accordance to students' strengths and needs.  Teachers provide a fully inclusive, 

engaging learning environment where all students are suitably supported and challenged, maintaining high 

expectations for all.  Teachers apply a range of teaching and learning strategies that are supported by 

cognitive science to ensure students can know more and remember more.  This includes careful 
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consideration and plans for instruction, modelling and scaffolding as well as ensure students are given plenty 

of well organised opportunities to successfully practice. 

 

 

 

 

Review and Reflect 

At Mulberry UTC, retrieval is explicit in all lessons.  This is expertly planned and draws on the teachers 

holistic understanding of the course to ensure optimum use of interleaving to combat the ‘forgetting curve’.  

Under the remit of ‘more questions, to more student, more often’, well considered questioning is immersed 

into learning activities.  A culture of oracy is evident. Checking for understanding occurs seamlessly 

throughout every learning experience and responses inform teachers, allowing them to respond effectively 

to the needs of the class and individuals, whether this be increasing the pace and challenge, addressing gaps 

and misconceptions or supporting individual students with specific requirements.  Summative assessment is 

robustly organised and managed in all areas.  Teachers and industry professionals where appropriate 

provide meaningful, detailed and clear feedback to students and use a variety of well-orchestrated strategies 

to ensure feedback feeds forward via the application of suitable Dedicated Improvement and Reflection 

Time (DIRT) to maximise student progress. 
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Mulberry UTC Principles of Great Teaching Framework 

  

Strand  Sub strands  
1 
Space and the Learning 
Environment  

1. Creating an environment of respect and professionalism  
2. Managing routines and procedures  

3. Establishing a culture for learning and aspiration  

4. Managing professional expectations  

2 
Teacher as a Professional  

1. Intent:  Subject and industry expertise  
2. MUTC Charter 

3. Evidence informed practice  

4. Collaboration with colleagues and the community  

3 
Adaptive Practice  

1. Knowing our learners and meeting their needs  
2. Pillars:  Instruction 

               Modelling 
               Scaffolding 
               Successful practice 

 4 
Review and Reflect 

1. Retrieval and Rehearsal 
2. Direct Dialogue 
3. Checking: Assessment, Feedback and Student Development 
4. Homework / Independent Study 
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Space and Learning Environment 
 Developing  Securing  Mastering  

S1: Creating an environment of respect and professionalism  

 

S 
• Classroom climate is emerging, but yet to 

be established with some individuals or 
groups. Inconsistency can lead to loss of 
learning time.  

 

• The teacher understands student’s 
emotions and how these present in the 
classroom. They attempt to build trusting 
relationships and they manage their own 
emotions to positively influence student’s 
attitudes and behaviours.   
 

• There are attempts to deal with 
disrespectful behaviour with varied 
outcomes. Interactions may often be 
negative.  

• Positive, purposeful classroom climate is 
well established and consistent for all year 
groups.  

 

• The teacher creates a safe environment 
based on respect and can deal 
appropriately with individual and group 
emotional needs when they arise.  

 

• Students listen and respond positively to 
each other and to the teacher. 
Interactions are friendly and students 
offer ideas and contributions.  

• The teacher’s relationships and actions ensure 
students believe they can be successful. 
Students demonstrate high professional 
standards and respect to all and can link this to 
industry.  

 

• The teacher is highly attuned to student’s 
emotional needs and can predict how they will 
think and feel in the classroom, responding 
fluently and effectively.  

 

• Students participate and are comfortable 
challenging and correcting each other, both 
with learning and professionalism. There is no 
disrespectful behaviour. Interactions are warm 
and show genuine care and respect for each 
other.  

S2: Managing routines and procedures 

S 

• The teacher attempts to establish 
procedures for key moments in the 
lesson. 
 

• The teacher prompts and repeats 
instructions for routines regularly, 
including basic routines. Students may 
rely on these reminders to manage their 
behaviour. 

  

• Learning time is lost and time is 
sometimes spent off task.  

 

• Routines are clear, explicitly taught and 
mostly embedded. The students 
understand the routines and the purpose 
of them. Transitions between activities 
are generally smooth.  
 

• Students are responsive to teachers’ 
instructions and cues. 
 

• Routines contribute to effective learning 
in most lessons, with little loss of learning 
time. Students use technical spaces 
practically and effectively.  

• Routines are unobtrusive allowing the focus to 
be on learning and key moments may happen 
without any prompting from the teacher.  

 

• Students take responsibility for their own 
behaviour and professionalism; and are 
motivated by a desire to learn.  
 

• No learning time is lost. Where purposeful, 
students use specialist and technical spaces 
professionally and confidently.  
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S3: Establishing a culture for learning and aspiration  

S 

• The teacher has yet to establish a culture 
demonstrating passion for the subject 
and connected industry sectors.  
Students are not able to make links 
between the work they do I lesson and 
the future.  Students put little effort into 
their learning. 

 

• The teacher gives general praise to 
students. The teacher may comment on 
talent and ability rather than effort. 

 

• Students focus on completing tasks 
rather than producing high quality work. 
Students do not attempt harder 
activities. Hard work is not always 
expected or valued.  

 

• Student’s books demonstrate that care is 
mostly taken over work, and they are 
generally well presented. Their work is 
mostly complete and to a good standard.  
 

 

• The teacher is passionate about their 
subject and connected industry sectors. 
The teacher develops student’s belief in 
themselves and their relationship with the 
subject and how it links to the future.  
Students understand their role as learners 
and consistently put effort into their 
learning.  
 

• The teacher regularly gives praise, which 
is often specific, supporting students to 
understand how the value of particular 
acts and choices impact their learning and 
futures. The teacher believes every 
student can progress and reach their full 
potential.   

 

• Students feel comfortable to share 
difficulties and take risks because the 
environment is safe and secure. Students 
develop confidence as learners and can 
articulate their aspirations.  

 
 

• Student’s books demonstrate pride in the 
quality and quantity of work.  

• The teacher models a strong passion and love 
of learning for their subject and connected 
industry sectors, which has a positive influence 
on student’s attitudes and aspirations. There is 
a shared belief about the importance of 
learning and how this links to the future. 
 

• The teacher is confident in knowing what 
success looks like in their learning spaces for 
each student and uses praise deliberately and 
purposefully to develop students’ belief in 
themselves and their aspirations. The teacher 
may refer to a growth mindset and praises 
effort over talent. Praise is meaningful and 
highly specific to learning tasks, achievement 
and learning targets. 

 
• All students have high levels of independence 

and enjoy challenge. Students support each 
other in their learning and give valuable 
feedback, accelerating progress.  Students 
speak passionately about their aspirations. 

 

• Work demonstrates that students value their 
books/folders as a resource to support future 
learning towards their aspirations.  

S4: Managing professional expectations 

S 

• The teacher attempts to respond and 
deploy strategies appropriately following 
issues around behaviour to de-escalate a 
situation. The teacher reminds students 
of the importance of professionalism.  

 

• The teacher uses interventions as a 
response to low-level disruption with the 

• Incidents of disruption are rare because 
the teacher manages professional 
behaviour proactively, anticipating 
difficultly. They are consistent in their 
responses to student’s behaviour.  

 

• The teacher intervenes early and 
effectively to prevent escalation.  

 

• Disruption is highly unusual because the 
teacher knows their classes extremely well and 
is highly attuned to student’s cues. Professional 
standards and industry links are made explicit 
to students when managing behaviour (‘work-
ready mindset’).  

 

• The teacher reacts swiftly and flexibly to 
student’s behaviour, and they are several steps 
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goal of preventing situations from 
escalating.  
 

• The teacher can state their expectations 
for professional behaviour and takes 
responsibility for their classroom. They 
apply the MUTC behaviour policy for 
reward and sanction. But this is not 
always consistently used. 

• The teacher has consistently high 
expectations for professional behaviour 
and applies sanctions and rewards 
consistently in all classrooms. They link 
sanction and reward to learning and 
aspiration so that students understand 
the impact of behaviour on learning.  

ahead of their class so that learning never loses 
momentum.  

 

• The teacher’s daily practice is a model and 
exemplar for other teachers, and they use their 
expertise and experience to coach and develop 
colleagues to establish effective climate for 
learning.   

Teacher as a Professional 

 Developing  Securing  Mastering  

T1: Intent:  Subject and industry expertise 

T 

• The teacher explains the basics of the 
curriculum intent for their subject at 
Mulberry UTC, but this lacks substance 
and depth of understanding.  The teacher 
subject knowledge is sound. 
   

• The teacher has engaged with knowledge 
and skills required for assessments and 
examinations.  
  

• In vocational subjects, the teacher relies 
on established links and department CPD 
sessions to upskill themselves in terms of 
current industry practices and how they 
can be linked to developing the 
curriculum. 

 
 

• The teacher provides some opportunities 
for specialist reading. 
 

• The teacher uses subject specific 
language and encourages students to 
apply this in their own work.   

• The teacher has a clear knowledge of the 
curriculum intent for their subject at 
Mulberry UTC and explains it clearly and 
concisely.  The teacher has solid, up-to-
date subject knowledge.  
 

• The teacher uses exam board guidance to 
inform, review and reflect on best 
practice. 
 

• In vocational subjects the teacher utilises 
links with some industry professionals to 
ensure teaching practices are up-to-date 
and align with current industry 
specialisms. 
 

• The teacher provides a range of 
opportunities, including specialist reading 
material, for students to develop beyond 
the basics of the specifications.  Students 
actively engage with these opportunities 
as evidenced through responses to 
questions and independent learning. 
 

• The teacher has a clear and deep 
understanding of curriculum intent for their 
subject at Mulberry UTC, developed through 
extensive, up-to-date research.  The teacher is 
an expert in their field. 
 

• The teacher regularly uses up to date 
information and guidance from exam boards, 
OFSTED and awarding bodies to inform, review 
and reflect on best practice, supporting a clear 
understanding of what success looks like.   

• In vocational subjects the teacher seeks 
extensive guidance and support from a range 
of industry professionals to inform teaching 
practices to align with current industry 
specialisms. 
 

• Students, through the encouragement and 
support of their teachers, develop their own 
specialisms, lines of enquiry and exploration 
within their subject. This is evident through 
discussion, responses to questions and 
independent learning. The teacher regularly 
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• Teir 3 language is embedded into 
teaching.  Students are actively 
encouraged to apply this specialist 
language in discussions and written work. 

provides reading material which is relevant to 
their specialism and industry.  
 

• The teacher and the students consistently 
apply Tier 3 language appropriately and 
fluently. 

T2  MUTC Charter 
T 

• The teacher connects content studied to 
careers and transferable skills on a basic 
level. 
 

• In technical subjects, the teacher refers 
to specialist equipment, but usage is not 
embedded fully into the working 
practices of the curriculum. 
 

• The teacher has some links to industry 
and HE and has utilised these links by 
organising key speaker sessions, trips 
and/or university trips to benefit 
students. 
 

• A few students explore industries linked 
to the subject area as part of their future 
planning.  Some students go on to study 
or work in the sector as a response to 
their positive experiences. 
 

• The teacher connects content to careers 
and transferable skills in a meaningful and 
engaging way so that students can see the 
how their learning connects to the wider 
world. 
 

• In technical courses, the teacher makes 
use of specialist equipment in lessons, so 
students are engaging in experiences of 
industry within their learning. 
 

• The teacher has a range of links to 
industry and HE and has utilised these 
links by organising key speaker sessions, 
trips and/or university trips to benefit 
students. 
 

• Students are interested to explore 
industries linked to the subject area as 
part of their future planning.  Many 
students go on to study or work in the 
sector as a response to their positive 
experiences. 

• The teacher uses a range of up-to-date 
information, including LMI, to infused learning 
about careers and transferable skills into the 
curriculum in a meaningful and engaging way 
to promote excitement about the future and to 
raise aspirations. 
 

• In technical subjects, the teacher actively 
integrates the use of specialist equipment into 
their lessons to ensure that students have a 
deep and meaningful understanding of how 
industry works. 
 

• The teacher has a range of well-established 
links to industry and HE and has utilised these 
links by organising key speaker sessions, trips 
and/or university trips to benefit the students.  
This includes working on meaningful projects. 
 

• Students aspire to work in industries related to 
their subject specialism.  Most students go on 
to continue to study or work in the sector as a 
response to their positive experiences. 

T3:  Evidence informed practice 

T 

• The teacher engages with professional 
development. They know when it is 
appropriate to draw on support from 
others.  
 

• The teacher contributes to educational 
debate from a solid evidence base and 
makes connections with their own 
practice.  

 

• The teacher is a respected voice in the 
education debate and is involved in shaping 
and influencing thinking at a trust, network or 
regional level.  
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• The teacher has a theoretical 
understanding of how students learn in 
line with cognitive load theory and 
considers this when planning lessons.  
 

• The teacher follows the department 
plans which include careful consideration 
for spacing / sequencing / interleaving to 
enable schema building.  Students make 
basic links between topics, but this could 
be developed further for greater impact. 

 
 

• Through discussion, the teacher reflects 
upon their practice and makes some 
changes to improve practice as a result.  

• The teacher has a secure grasp of the 
implications of cognitive science for 
teachers and uses this knowledge to plan 
effective lessons which consideration for 
working memory constraints.  
 

• The teacher’s grasp of the subject 
alongside their understanding of how 
students learn including the importance 
of spacing / sequencing / interleaving 
effectively, helps students to create a 
holistic understanding of the subject, 
allowing students to know more, 
remember more and giving them the 
ability to be able to do more.   

 

• The teacher regularly evaluates their 
impact and seeks out feedback to help 
them to grow. They respond positively 
and actively to feedback. Reflections and 
solutions are both theory and practice 
based.  

• The teacher uses key principles of cognitive 
load theory to design lessons, which enables 
students to confidently grasp concepts at a 
solid pace without overloading working 
memory. The teacher balances the pursuit of 
depth and breadth in their development, 
continuously seeking new areas of insight but 
never at the expense of their existing practice.  
 

• The teacher has a through and holistic 
understanding of the course and uses this to 
space / sequence / interleave lessons to enable 
students to link concepts and skills to build 
schemas for deep synoptic understanding. The 
teacher applies techniques within teaching to 
encourage schema building so that students 
know more, remember more and can do more.  

• When reflecting, the teacher finds solutions for 
their own and other’s practice. The teacher 
willingly shares expertise and experience with 
others in the pursuit of a common goal of 
excellence.  

 T4: Collaboration with colleagues and the community   

T 

• The teacher conducts himself or herself 

in a manner appropriate for a 

professional environment.  The teacher is 

inconsistent with the implementation of 

the whole school behaviour policy.  

 

• The teacher builds effective relationships 

with parents and guardians based on a 

good understanding of the communities 

they serve. 

 

• The teacher is a positive presence across 

the school community. The teacher 

implements the school behaviour policy.  

 

• The teacher works in partnership with 

parents and guardians and builds 

relationships based on mutual respect. 

The communication they have with 

parents has an impact on the progress of 

students. 

 

• The teacher has a robust and reflective 

professional persona and acts as a professional 

role model to all others within the school. The 

teacher consistently and effectively 

implements the school behaviour policy as and 

when required. 

 

• The teacher creates trusting and candid 

relationships with parents and guardians and 

actively seeks out their contributions. 
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• The teacher is aware of the range of 

channels available for support and 

identifies the most appropriate. 

 

• The teacher values opportunities to work 

in collaboration with others. 

 

 

• The teacher sees collaboration as an 

essential part of being a successful 

professional. They share their time and 

expertise to support colleagues and 

develop their practice.  

• The teacher regularly participates in 

professional development and school 

initiatives, which support students.  

• The teacher actively supports colleagues in all 

aspects of their work and supports them 

towards practical solutions.  

 

• The teacher relishes the opportunity to work 

with external industries and is likely to initiate 

or lead key strategic aspects of professional 

collaborative work. The teacher is proud of 

their school and works to increase the 

engagement of the school with the community 

and stakeholders.  

Adaptive Practice 
 Developing  Securing  Mastering  

A1: Knowing the students and meeting their needs (our diverse learners) 

A 

• The teacher is aware of the diverse context in 
which they teach and has made some 
attempts to connect learning to the 
community to promote engagement and 
consideration for future careers in linked 
industries. 

 

• The teacher has looked at data and pastoral 
information and is aware of most student 
needs.  The teacher shows evidence of 
planning to support students and ensure that 
they are challenged appropriately.   
 

• The teacher has a seating plan in place, but it 
is not always effective and purposeful 
towards learning in the lesson.  

 

• The teacher is aware of requirements and 
suggested strategies for SEND students and 
makes attempts to ensure they are utilised in 
practice.  The teacher communicates with 

• The teacher positively promotes the 
diverse context of the students and 
community in which they teach (e.g. 
referring to diverse practitioners and case 
studies) which has had a positive impact 
on student engagement and supports 
students to consider the industry as a 
potential pathway. 

 

• The teacher uses up to date with data and 
pastoral information to ensure they are 
knowledgeable of all student needs. The 
teacher knows what factors inhibit 
learning and what strategies and 
adjustments to make and implement to 
overcome these.  The teacher considers 
student strengths and need when 
planning and during lessons.  The majority 
of students feel suitably challenged and 
are showing progress. 

• The teacher has a deep knowledge of the 
diverse context in which they teach and 
positively promotes this through a range of 
strategies (e.g. providing opportunities for 
students to engage with diverse industry 
professionals).  Students feel connected to the 
subject and can see themselves working within 
the industry field. 
 

• The teacher regularly uses up-to-date data and 
pastoral information to ensure they are fully 
knowledgeable of all student needs.  The 
teacher knows students' strengths and needs 
and responds with small adjustments to 
provide a fully inclusive, engaging learning 
environment (e.g. circulation to support 
students).  All students are suitably challenged 
and thus show significant progress.  
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additional adults in the classroom, such as 
TAs, to guide their support for individual 
children.  

 

• The teacher attempts to adapt their teaching 
during lessons to address gaps as they arise. 

 

• The teacher has considered students’ 
strengths and needs and uses this 
knowledge to plan an effective seating 
plan for all students.  
 

• The teacher keeps up to date with SEND 
documentation and other learning 
preferences and uses this information to 
adjust teaching and implement strategies 
to support students.  The teacher works 
with other relevant colleagues, such as 
TAs, to develop their understanding of 
their students. 

 

• The teacher diagnoses gaps in children’s 
knowledge accurately during lessons and 
adapts their teaching in response.  

• The teacher has carefully planned a highly 
effective seating plan in response to student 
strengths and needs which is reviewed 
regularly.  
 

• The teacher sophisticatedly deploys relevant 
strategies and adjustments from SEND 
documentation (IEPs, EHCPs) and other 
learning preferences purposefully and 
effectively to support all students.  The teacher 
works collaboratively with other relevant 
adults, such as TAs, to ensure best outcomes. 
 

• The teacher accurately predicts where errors 
and misconceptions may emerge during 
lessons and is responsive to subtle clues from 
students about their understanding.   

 

A2: Pillars: Instruction 

A 

• Content and skills are not always presented 

clearly, leading to some confusion.  Delivery is 

sometimes too lengthy or not detailed 

enough.   

 

• The teacher sometimes forgets the no 

interruptions policy allowing student 

questions and diversion from the task at 

hand.  ‘No hands’ rule is not used routinely. 

 

• Consideration for dual coding is inconsistent.  

For example, written content on the 

whiteboard is distracting and/or students are 

making notes during instruction time. 

 

• Content and skills are presented clearly 
with appropriate pace and energy.  
Content is planned with cognitive load by 
limiting the amount of material students 
receive at any one time. The teacher 
shows evidence of having examined the 
curriculum by demonstrating a clear 
understanding of what the learning steps 
look like, to inform their instruction whilst 
still maintaining aspirational learning. 
 

• The teacher regulates the student’s 
behaviour to ensure no interruptions.  
Some students require guidance with this.  
‘No hands’ rule is not fully embedded. 
 

• Consideration is given to dual coding but 
again is not fully embedded. 

• Content and skills are presented with complete 
clarity, including Tier 3 language, and with 
appropriate pace and energy.  Content is 
carefully planned to ensure reduce cognitive 
load and shows evidence of in-depth 
knowledge of the curriculum.  Planning shows a 
perfect balance of access for all and challenge. 
Planning enhances aspirational learning. 
 

• During instruction there are no interruptions.  
Student questions are avoided during this 
period (‘no hands’ rule). 
 

• Careful consideration is given to dual coding.  
This includes, but is not limited to, careful 
consideration for content presented in slides 
and resources during instruction and a ‘pens 
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• The teacher mostly gives clear what to dos to 

their students.   

 

• Transitions between activities are well 
managed through specific, concrete, 
sequential and observable ‘what to do’s’ 
throughout the lesson. 
 

down’ approach to ensure all students are fully 
focused on the content being presented. 
 

• Transitions between activities are seamless 
because of specific, concrete, sequential and 
observable ‘what to do’s’ throughout the 
lesson. 

A2: Pillars: Modelling 

A  
• Modelling is used within the lesson but is not 

always as effective as it could be.  Students 
are not always able to connect the modelled 
technique to new questions/scenarios. 
 

• The teacher demonstrates their thinking 
when asking students to engage in a task.  
Students make attempts to use this guidance 
to complete additional tasks but often need 
extra support. 

 

•  Attempts at modelling are evidenced by 
producing examples of completed tasks: 
exemplars. 

 

 

• Modelling techniques are clearly evident 
in the lesson. Students successfully apply 
the techniques modelled to new 
questions/scenarios.   
 

• Narration of decisions and choices is 
made by the teacher when completing a 
particular task.  Students can use this to 
independently complete additional tasks 
with confidence and success. 

 

• The teacher incorporates teacher and 
student exemplars into the lesson where 
appropriate by varied formats: e.g. use of 
a visualiser (teacher models and student 
spotlighting).  
 

• The teacher effectively uses modelling 
techniques to ensure that students can learn 
how to solve problems and understand specific 
steps that can be used to successfully complete 
tasks, reducing cognitive load.  Modelling 
techniques re embedded fully so that students 
can relate new knowledge to what is already 
known: compare, contrast, categorise. 
 

• Modelling narrative is clear and concise, 
enabling students to master specific skills or 
concepts and go on to complete additional task 
independently with success.   
 

• A variety of modelling techniques are used in 
the lesson.  These are planned effectively to 
allow students to grow in confidence (I do, we 
do, you do). 

A2:  Pillars: Scaffolding 
 

• The teacher uses scaffolding techniques to 
guide students. 

 

• Individual student needs are not always 
appropriately assessed, leading to issues with 
challenge for some students. Students may be 
overly reliant on the support given or not 
challenged enough. 

• A variety of planned scaffolding tasks such 
as content, graphic, sensory and 
interactive techniques are successfully 
used to enable students to work 
independently on complex content, 
problem solving and skills. 
 

• A variety of well planned, tailored support is 
provided by the teacher to help students 
successfully perform tasks that they cannot 
initially complete independently. Complex 
concepts are broken down and a supportive 
framework is provided and gradually removed 
to enable students to develop skills and 
understanding.   
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• The teacher considers the needs of the 
student to ensure students are 
appropriately challenged. 

 

• Scaffolding is tailored to the need of the 
student to allow effective challenge for all.  The 
teacher uses ongoing diagnosis of student 
needs and promotes learner autonomy through 
fading assistance until mastery is achieved.  

A2:  Pillars:  Successful Practice 
 

A 

 
 
 

• Most students are engaged with the activity 
when working collaboratively.  When working 
independently, some students find it difficult 
to focus and remain on task.   
 

• The teacher circulates the room and offers 
support to students.  There are times when 
some students are off task, and this is not 
always identified and dealt with in a timely 
manner. 

• Students engage well with activities when 
collaboratively working.  When working 
independently, students are mostly 
focused. 
  

• The teacher circulates effectively, using 
praise to motivate students. The teacher 
is efficient at identifying and supporting 
students with errors or areas for 
improvement. 

 

• Students are submerged fully in activities when 
involved in collaborative working.  When 
working independently, students are 
completely focused on achieving the goals of 
the task.   
 

• The teacher ensures that all students 
experience a high level of successful practice by 
strategically circulating. Authentic praise is 
used to positively reinforce students.  The 
teacher can successfully identify errors or areas 
for improvement to supportively guide 
students to greater success. 

Review 
  Developing  Securing  Mastering  

R1: Retrieval and Rehearsal 

R 

•  Retrieval is attempted but isn’t executed 
successfully. 
 

• Retrieval isn’t planned well within the wider 
context of the curriculum and/or in terms of 
effective spaced repetition. 
 

• Students are given an opportunity to rehearse 
material, but this is not well planned. 

 
 
  

•  Retrieval is explicit in most lessons.  The 
teacher is mindful of the need engage 
students in this area and thus uses a 
variety of strategies. 
 

• Retrieval practice is well planned in line 
with the wider aspects of the course, 
taking spacing / sequencing / interleaving 
into consideration to help improve 
students when it comes to building 
schemas and reducing forgetting.  
 

•  Retrieval is explicit in all lesson.  The teacher 
uses a wide variety of engaging strategies are 
used to secure students fluency in storing and 
retrieving information from their long-term 
memories.  
 

• Retrieval practice is expertly planned and 
draws on the teacher’s holistic understanding 
of the course to ensure optimum use of spacing 
/ sequencing / interleaving to combat the 
‘forgetting curve’ 
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• Opportunities to rehearse and develop 
are planned within the curriculum.  The 
teacher guides students on the specifics of 
tasks to promote improvements in both 
knowledge, understanding and skill base. 

• The teacher integrates expertly planned 
rehearsal opportunities into the curriculum to 
allow students to enhance craft, developing 
deeper levels of understanding, improve skills 
and build connections. 

R2: Direct Dialogue 

R 

•  Questioning is apparent in lessons.  
Techniques are used to ensure participation is 
not self-selecting.  
Effective routines are not yet achieved (e.g. 
stating name before asking the question or 
moving on to another individual too quickly if 
they cannot answer) 
 

• Questions are not always planned effectively. 
 

• Whole class questioning is not utilised 
effectively.  However, most students are 
included in the questioning process. 
 

• Little focus is given to oracy in lessons.    

•  Questioning is an intrinsic and routine 
part of each lesson.  Routines are 
developed for questioning (e.g. ‘track the 
speaker’ and ‘whole class respectful.’) but 
are not fully embedded yet.  Teachers 
‘stick with it’ if students are at first 
unsure. 
 

• Most questions show evidence of having 
been planned in advance to shape the 
learning of the lesson. 
 

• All students participate in the questioning.  
This may require teacher prompts. All 
students are involved in listening and 
learning from the questioning activities.  
 

• The teacher actively promotes the 
development and use of spoken 
communication in lessons. 

 

• ‘More questions to more students more often’. 
Directed questioning is embedded, with clear, 
effective routines around respect, challenge 
and tracking.  
 

• Questions are planned and their response 
informs the learning of students. 

 

• A wide range of questioning techniques are 
effectively embedded into practice including 
whole class questioning, cold calling, probing 
questions, process questioning and hinge 
questions.  Student eagerly and appropriately 
participate. 

 

• A culture of oracy is evident. This includes 
active use of Tier 3 language and a range of 
planned strategies such as ‘push for perfection’ 
/ ‘say it better again’, think-pair-share, 
debating, talk for writing and ‘think it, say it, 
teach it’. 

R3: Checking: Assessment, Feedback and Student Development 

R 

• Formative assessment opportunities to check 
for understanding are evident in lessons and 
include both whole class checks and 
individual student probes.  Routines require 
some tweaking to optimise outcomes.  
 

• A range of formative assessment methods 
to check for understanding are effectively 
used within the lesson.  This involves a 
mix of whole class checks and individual 
student probes.  Routines are in place to 
encourage all students to actively 
participate.  

• Teachers use a wide variety of formative 
assessment methods to check for 
understanding.  These are fully embedded 
throughout the lesson.  This includes a mix of 
effective whole class checks and individual 
student probes to illicit constructive responsive 
teaching.  Each strategy is well planned and 
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• The teacher identifies some gaps and 
misconceptions.  These are not always 
addressed effectively. 
 

• For examination courses / units, mock exams 
assess a range of content and skills that 
would be expected from the final 
examination.  QLA/TLA are used to identify 
whole class and individual student gaps.  
Plans are made to fill gaps, but the cycle is not 
robust when it comes to reassessment to 
assess progress effectively. 
 

• For examination courses / units, additional 
summative assessments are set during half 
terms where there are no mock exams.  
Feedback and DIRT are utilised but requires 
more rigour to ensure effective progress for 
all. 
 

• NEA is organised and managed by the 
teacher, so the majority of students attempt 
all criteria on first submission.  Feedback is 
clear and students use this to make 
improvements.   
 

• In T’ Level courses (and vocational course 
where possible), industry links are used to set 
appropriate employer set projects that enable 
students to link classroom learning to the 
world of work and for students to develop 
some key industry specialist skills that will be 
useful for their future pathways. 

 

• The teacher adapts the lesson 
appropriately as a response to the 
outcomes of the activity by regularly 
identifying and addressing gaps and 
misconceptions to benefit student 
progress. 
 

• For examination courses / units, mock 
exams are representative of what would 
be expected from the final examination, 
assessing a range of content and skills.  
QLA/TLA’s are used by the teacher to 
identify whole class and individual gaps.  
The teacher implements strategies to fill 
gaps and correct misconceptions.   
Reassessment is a key feature of the 
programme, and the majority of students 
show progress. 
 

• For examination courses / units, 
additional cumulative summative 
assessments are set during half terms 
where there are no mock exams.  
Feedback is meaningful.  DIRT is factored 
in to planning to allow students time to 
reflect and develop. 
 

• NEA is effectively organised and managed 
by the teacher to ensure students make 
successful attempts at all criteria at first 
submission.  Feedback is effectively used 
by students which consequently leads to 
improvements in final submission.  Final 
submissions are made within set 
deadlines. 

executed to ensure all students are actively 
engaged and thinking deeply at all times.  
Teachers apply a supportive but clear ‘no opt 
out’ expectation.   
 

• Responses from checks identify class strengths 
leading to increased pace and challenge as well 
as identifying and addressing misconceptions at 
the earliest opportunity to ensure student 
know more and remember more.  Support 
mechanisms are put in place for individuals 
identified as requiring more guidance or 
challenge. 
 

• For examination courses / units, mock exams 

are representative, assessing a wide range of 

content and skills at a similar level of challenge 

to be expected from the formal examination.  

The teacher applies appropriate QLA/TLA 

strategies to identify whole class gaps as well 

as individual student improvement 

requirements.  QLA/TLA leads to effective and 

efficient strategies to close whole class gaps 

and targeted individual intervention plans.  

Reassessment is central to the programme, 

demonstrating sustained and substantial 

progress for all. 

 

• For examination courses / units, additional 

cumulative summative assessments are set 

during half terms where there are no mock 

exams.  Feedback is detailed and meaningful.  

Effective Dedicated Improvement and 

Reflection Time (DIRT) is successfully factored 
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• In T’Level courses (and vocational subjects 
where possible), industry links are 
successfully used via employer set 
projects to enable students to create 
lifelong learning, linking content taught in 
class to the classroom as well as allowing 
students to develop a wide range of 
specialist skills that will be beneficial to 
future pathways. 

in to ensure feedback is processed successfully 

by the student. 

 

• NEA is robustly organised and managed by the 

teacher to ensure students are successful at 

top criteria at first submission.   Feedback 

clearly identifies criteria achieved. Students are 

eager to complete their final submissions. All 

students use feedback to maximise outcomes. 

 

• In T’Level courses (and vocational subjects 

where possible), industry links are optimised 

via employer set projects which allow students 

to create a deep connection between learning 

and the workplace and promote the 

development of extensive industry specialist 

skills that will be important for future career 

pathways. 

R4: Learning outside the classroom - Homework and Independent Study  

 Developing Securing Mastering 

 
• Homework and Independent Study is set but 

not planned in advance.  Little consideration 
for the wide SOL is given.  Students don’t 
always see the value of completing the work 
set. 
 

• Homework and Independent Study is 
sometimes set via TEAMs assignments.  
Checking and Follow-up is inconsistent. 
 

• Feedback from Homework and Independent 
Study is rarely included in lessons so the tasks 
sometimes feel irrelevant to students, and 
therefore completion can sometimes be low. 

• Homework and Independent Study is 
planned in advance with some 
consideration of the wider SOL.  
Homework and Independent Study is 
deemed to be useful in the learning 
process. 
 

• Homework and Independent Study is set 
via TEAMs assignments, checked and 
followed up.  
 

• Feedback from Homework and 
Independent Study is sometimes included 

• Homework and Independent Study is very well 
thought through and organised.  HWK/IS is 
planned in advance as part of the wider SOL to 
enable students to develop their knowledge 
and critical understanding.  Students see 
extensive value of the work set outside of 
lessons and complete it to a high standard. 
 

• Homework and Independent Study is 
consistently set via TEAMS assignments, 
checked and followed up (reward points, 
detentions and/or contact with parents) to 
maximise engagement  
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in lessons to promote relevance and 
purpose. 

• Feedback from Homework and Independent 
study is embedded into lessons to ensure that 
the work is relevant, meaningful and respected.  
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Mulberry UTC – Teaching, Learning 

& Assessment Policy 

  

 

Every Lesson, Every Minute, Every Day 2026-2027  
 

We embrace diversity when it comes to planning lessons to ensure students have a varied diet of activities to keep learning 

engaging and when considering the most suitable strategies linked to the variety of qualifications we teach.  However, we also 

understand that having a sense of stability via core routines positively impacts student’s learning, behaviour, participation, and 

social and emotional well-being, as well as being important for a positive climate for learning.  Routines reduce cognitive load, 

meaning students can focus on their learning.  Cognitive science also informs us that there are essential pedological practices 

that are central to enhancing the memory process to ensure students know more and remember more.  Taking all of this into 

account, the ‘Every Lesson, Every Minute, Every Day 2026-2027’ drive focuses on non-negotiables that must be met in all 

lessons, whether academic, vocational or technical.  The non-negotiable strategies reside under the following titles, linking 

explicitly to the STAR framework: 

 

• Lessons are strategically planned to meet the needs of all students   

STAR Spotlight: A1 Knowing 

 

• Routines for learning are clear and consistent   

STAR Spotlight: S2 Routines 

 

• Instruction, Modelling and Scaffolding are effectively used to promote Successful Practice  

STAR Spotlight: A2 Pillars 

 

• Checking and Feedback is used extensively and purposefully to maximise student outcomes 

STAR Spotlight: R3 – Checking: Assessment, Feedback and Student Development 

 

• Careers and Industry links are explicit  

STAR Spotlight: T2 MUTC Charter 

 

• HWK/IS is well considered and organised to promote student learning outside of lessons  

STAR Spotlight: R4 Homework/IS 

 

To empower subject leaders and strengthen curriculum delivery, each department has developed its own subject-specific model 

for Every Lesson, Every Minute, Every Day, ensuring a clear and consistent understanding of how the six core elements are 

implemented within different curriculum areas. This approach balances whole-school consistency with professional autonomy, 

enabling subject leaders to adapt teaching approaches appropriately across subjects, qualifications, and year groups while 

maintaining high expectations for all pupils.   

 

This model gives subject leaders greater ownership of quality assurance within their areas, enabling them to systematically 

monitor the consistent and effective implementation of agreed strategies. As a result, leaders are better able to identify 

strengths, address inconsistencies, and secure sustained improvements in teaching and learning across their departments.  In 

line with the expectations of the Ofsted Education Inspection Framework 2025, leaders identify priorities for improvement and 

take appropriate and timely action to address them. 

 

Professional autonomy in Every Lesson, Every Minute, Every Day is supported through a structured and evidence-informed CPD 

programme that promotes reflective practice, collaboration, and continuous improvement. Mulberry UTC is committed to 

ensuring that systems and expectations remain manageable and purposeful, helping to reduce unnecessary workload while 

maintaining a strong focus on high-quality teaching, inclusion, and pupil achievement.  

 

The department overviews for Every Lesson, Every Minute, Every Day can be located on pages …..TBC 
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Mulberry UTC – Teaching, Learning 

& Assessment Policy 

  

 

‘Improve, not Prove’ 
 

Quality Assurance 
The role of the Quality Assurance is to ensure all students receive the highest possible quality education throughout 
their time at Mulberry UTC.  Quality assurance is an essential element of school self-evaluation. The outcomes of 
quality assurance will contribute to enhancing the quality of teaching and learning, improving progress and levels of 
attainment. At Mulberry UTC, quality assurance is also intended to identify training and development needs, ensure 
school policy is being implemented and to encourage reflection and innovation. Quality assurance should be open, 
transparent and supportive with an appropriate balance between line management and / or external quality 
assurance, and individual / internal self-evaluation. The following section provides clear guidance and protocols for 
the main types of quality assurance that are regularly used at Mulberry UTC.  
 
Learning Walks: 

Mulberry UTC strives to develop the highest quality teachers and educators, providing an exemplary learning 
environment for students. Learning walks at Mulberry UTC supports our drive to provide the best possible education 
for our students. As is stated in our Mulberry UTC Great Teaching Framework (STAR), which is designed to support and 
enable teacher development from the earliest stages through to the highest level of exemplary practice, ‘the 
framework is designed to be a holistic tool to support teachers and leaders to understand where they are in their 
practice and enable goal setting’.  Learning walks will refer to STAR and are developmental and constructive; they are 
not part of the performance management of individuals nor can an official judgement about the quality of teaching and 
learning be made about an individual during a learning walk. 
 
There are a number of purposes to completing learning walks that impact all stakeholders:  

• Developing and creating a culture of professional development and a growth mindset (reflection, ownership) 

• Developing and creating an open-door culture – a collaborative and effective learning environment  

• Monitoring and quality assurance – student success, outcomes and destinations  

• Celebrating strengths and identifying areas for development  

• Developing and maintaining positive, supportive relationships with staff and students (presence)  

 
Learning walks are a transparent process and should be used to inform the continuous professional development of a 
team or the school. Therefore, the following protocols will be followed whenever a learning walk is conducted at 
Mulberry UTC:  
1. Learning walks will be undertaken in a positive and professional manner. Colleagues completing learning walks 

should understand that learning walks have a developmental and supportive emphasis; and that they encourage 

appropriate professional dialogue on improving practice. Colleagues should refer to relevant strands within STAR 

for guidance.  It must be noted that the framework s not a checklist, nor should teachers or observers treat it as 

one.  

2. Learning walks will be continual throughout the year with calendared monitoring weeks based on assessing the 

impact of development focus, where all members of staff should receive feedback.. ELT will be expected to 

feedback on lessons they have visited during their weekly meeting time, in order to support alignment and 

understanding of key strengths and areas for development.  

3. The purpose or focus of a learning walk during the impact (monitoring) phase should be explained to all relevant 

staff prior to its commencement. That purpose or focus will not relate to the performance of an individual.  

4. Learning walks will be conducted with minimum disruption to teachers and students. Teachers are not required to 

do anything beyond their everyday practice. This results in the most purposeful and valuable feedback, and where 

actioned and implemented, will have the greatest impact upon students.  

5. Dual learning walks form part of the training and support for the development of leaders in the school, ensuring 

learning walks are conducted in a fair and consistent way.  

6. During learning walks, students can be asked about their perceptions of their own learning and progress. 
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7. All learning walk feedback will be logged on the Teams feedback hub (see screen shot below), with follow up 

professional dialogue to increase effective reflection and implementation. Teachers will receive a notification via 

email and are able to track and review all of their feedback on their personal logs. This log can be reviewed by ELT, 

which is useful in monitoring who has been seen, with what classes, and what the findings were.  

 

 
 
Formal Lesson Observations: 

Formal lesson observations will occur as part of the appraisal process, and each staff member will complete at least two 
of these across a year. As with learning walks, observations will be completed by two members of staff to support 
consistency and provide developmental opportunities for senior and middle leaders. All teachers will have the 
opportunity to review our STAR framework, to reflect upon their practice and maximise the upcoming observation 
developmental opportunity.  
 

ITT and ECT: 
Teachers in training and early career teachers do not take part in the appraisal process but follow a specific programme 
to support their progress and development.   This will include termly joint lesson observations with the ITT/ECT Lead 
(Assistant Principal) and the mentor. These lessons are never graded and are a completely developmental exercise, 
with feedback being provided via professional dialogue within 48 hours.  
Mentor meetings will also be reviewed, as well as QA checks through relevant portals used by the trainee and mentor 
(e.g. UCL extend). Additionally, feedback will also be received via external providers and facilitators. ECTs will take part 
in review meetings at the end of each term with the ITT/ECT Lead (Assistant Principal) which also informs assessments 
and reports written at each stage of development.  
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Student Voice: 

Student voice is essential to student success. Effective student engagement contributes to quality assurance by 
capturing the voices of all students. Children and young people can offer unique perspectives on what it is like to be a 
student. Involving them in decision-making can create meaningful change and better academic outcomes, as well as 
facilitating a sense of empowerment and inclusion, crucial skills Mulberry UTC is driven to develop in our students. 
Student voice is therefore a crucial part to quality assurance and monitoring, and we know our staff at Mulberry UTC 
place high value on this.  
Student voice surveys will form part of our quality assurance, and these will occur during the half termly development 
focus impact (monitoring) phase, usually within the last two weeks of each half term (MS form shared via Teams).  
All students will be given time to complete these surveys. Students will not be asked for their views of an individual 
teacher, but students will be asked about their perceptions of their own learning and progress.  
EHA/ELT will report on key takeaways, to inform future professional development planning. Feedback will be shared 
with staff, including student quotes, to celebrate key areas of successful practice, and to communicate key areas for 
development.  
 

Book/folder (including online) looks  
Book and folder (including online) looks also form part of our quality assurance process, occurring where relevant 
within the development focus impact (monitoring) phase of each term.  
Books and folders (including online) will be completed on a regular basis on a representative group of students from 
our school. ELT will complete book and folder looks within ELT meetings in pairs and will be given a set of questions for 
guidance. Key findings will be reported with specific actions for departments, whilst also informing professional 
development planning.  
Staff may view books and folders (including online) during learning walks to inform their feedback, but this will be done 
with consideration and follow up where needed, for example where a class is shared or where a teacher has taken over 
a class mid-way through the year.  
Mulberry UTC strives to create independent learners, crucial to success for particularly KS5 students, the majority of 
our school. Therefore, systems are set up to support students to take responsibility and ownership of their book and 
folder organisation (including online and on TEAMs).  
Heads of Department and Directors of Learning should review work from all classes within their areas to support their 
monitoring of progress and outcomes.  
 

Yearly Peer Review: 
The yearly peer review forms a crucial part of our quality assurance process, and results in key findings impacting future 
planning.  
 

Continued Professional Development: 
At Mulberry, we believe that everyone is a learner and has the capacity to lead their own learning and that of others.  
Our CPD offers a broad range of training and developmental opportunities for staff to engage in professional 
learning within the school and across our Multi Academy Trust.   As Leaders in Learning, we have identified four key 
strands for Mulberry UTC (STAR) that lead to high quality teaching, learning and progress in all areas. These areas of 
pedagogy, as well as the key strands identified in this year’s School Improvement Plan and during our termly 
development focus cycles, are used to establish a structured approach to areas of practice that require improvement 
as a result of ongoing self-evaluation activities.  
 

• Space and The Learning Environment 

• Teacher as a Professional 

• Adaptive Practice 

• Review and Reflect 

 

Below you will find a summary of the CPD available for staff working at Mulberry UTC for 2026-2027. All CPD is 
designed to have an immediate impact on practice. Therefore, individuals are encouraged to identify and participate 
in opportunities that will help them to achieve their personal CPD goals. All teaching staff must attend whole school 
T&L CPD sessions, INSETs (Twilight and full day) and all directed time meetings.  
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Other CPD Opportunities: 
Mulberry UTC is committed to responding to the emerging professional learning needs of our colleagues. Therefore, 
additions or amendments to the CPD offer outlined here may occur throughout the year.  There are also several 
other CPD opportunities available to staff, and a ring fenced CPD budget that all staff can access.  
 
Coaching: 
Mulberry UTC has introduced coaching to the Continuing Professional Development (CPD) programme to help 

teachers develop skills, increase confidence, and improve the quality of provision. Our coaching programme is a non-

judgemental and developmental process. Coaches work with teachers to: 

• Identify professional strengths and areas for development 
• Set achievable teaching and learning goals 
• Reflect on classroom practice and collaborate to co-plan 
• Trial and evaluate new strategies 
• Improve student progress and engagement 

 
Coaching partnerships are carefully planned to ensure they are supportive, purposeful, and professionally 
appropriate. Consideration is given to experience, subject expertise, professional strengths, development priorities, 
and working relationships to ensure coaching is collaborative, constructive, and effective in improving teaching and 
learning. 
 

Reducing Workload: 

Mulberry UTC is committed to supporting staff wellbeing by actively managing workload. Leaders will regularly 

review policies, systems, and expectations to ensure that administrative tasks are proportionate, purposeful, and 

focused on improving teaching and learning. Staff will be supported through collaborative planning, efficient 

assessment practices, effective use of technology, and protected professional time.  

 

Specific examples of how Mulberry UTC reduces workload include: 

Planning and Preparation 

• Providing shared schemes of work and centrally planned resources  

• Using department time for collaborative planning 

• Reducing duplication by sharing high-quality teaching materials  

• Providing protected PPA time free from unnecessary meetings  

• Protected off site PPA 

Marking and Feedback 

• Focus marking on key assessment points rather than every piece of work  

• Use verbal feedback and self/peer assessment where appropriate  

• Use of Turnitin feedback tools 

Data and Assessment 

• Limit data collection to meaningful, calendarised assessment points  

• Use SIMS marksheets to streamline reporting processes  

• Use of SISRA to establish patterns and trends 
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Meetings and Communication 

• Keep meetings purposeful with clear agendas and time limits  

• Reduce unnecessary emails and duplicate communication via the Friday email 

• Protect staff time by avoiding meetings outside directed hours unless essential  

Behaviour and Classroom Support 

• Implement consistent whole-school behaviour systems (see S2: Routines for Leaning) 

• Provide effective pastoral and SEND support  

• Ensure staff can access timely support for challenging behaviour via the referral system 

Use of Technology 

• Use TEAMs and Turnitin to simplify planning, assessment, and communication  

• Provide training so staff can use technology efficiently  

Professional Development 

• Deliver CPD during directed time where possible  

• Ensure training is relevant and manageable (use of regular staff feedback) 

• Use coaching and collaborative CPD approaches rather than excessive paperwork  

• Provide opportunities for peer support and resource sharing  

Leadership Responsibilities 

• Consider workload impact before introducing new initiatives  

• Consult staff regularly about workload and wellbeing  

• Review policies to remove unnecessary administrative burdens  

• Ensure accountability processes are proportionate and supportive 
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CPD Programmes 2026-27 

Below you will find a summary of the CPD available for staff working at Mulberry UTC for 2026-27. All CPD is designed to have an immediate impact on practice. Therefore, 
individuals are encouraged to identify and participate in opportunities that will help them to achieve their personal CPD goals. All teaching staff must attend whole school 
T&L CPD sessions, INSETs (Twilight and full day) and all directed time meetings. Support staff should attend all whole school CPD where directed. If you would like to 
facilitate CPD for colleagues or think there is something missing from the current offer, please speak to Emily Hatcher. 

 CPD Programme Summary Who? When? Application Process 

N
e

w
 s

ta
ff

/T
ea

ch
er

s 

New Staff 
Induction 

New staff will be provided with an introduction to key policies and practice.  All new staff Induction 
day and 
02/09/24 

N/A 

Early Career 
Teachers (ECT) 

 

 

  

The East London Teaching School Hub intends to offer the UCL Institute of Education 
Full Induction Programme. The Full Induction Programme includes: 

• Fully funded, research led, professional learning for Early Careers Teachers 
and their Mentors based on the Early Career Framework. 

• The programme will be a combination of face to face and online 
learning delivered by professionals who understand the context of local 
schools. 

The two-year programme is carefully designed to support ECTs to meet the 
Teachers’ Standards and to further develop the quality of teaching and learning.  

This programme 
is compulsory for 
all Early Career 
Teachers 
 

Dates will be 
sent out by 
Emily 
Hatcher  

Contact Emily Hatcher 
for further details  
 

Safeguarding 
training 

This training will provide updates on the statutory guidance for Keeping Children 
Safe in Education. Colleagues will be able to refresh their knowledge of safeguarding 
and will be given advice on how to recognise and record abuse. Strategies for 
managing mental health will also be included. 

All staff Sept. Contact Julia Kibela for 
further details  

Initial Teacher 
Training (ITT) 

All initial teacher trainees from all routes must attend the in-house professional 
studies. The programme is carefully designed to support trainees to work towards 
the Teachers’ Standards within the Mulberry context. This offer compliments the 
enhanced offer below.  

There may also be opportunities to attend PS at other schools within the Trust.  

This programme 
is compulsory for 
all trainee 
teachers placed 
at MUTC 

Fridays 2:10-
2.40pm 

Contact Emily Hatcher 
for further details of 
the calendar of events. 

Te
ac

h
in

g 
st
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f Whole School 

INSET days 
This full day INSETs are dedicated to Teaching and Learning (based on the half 
termly development focus). The day launches the focus for the term and includes a 
range of staff sharing their expertise, activities to challenge and develop thinking in 
order to build our collective professional practice.  

All colleagues 
must attend 

Sept, Jan 
and April  

Contact Emily Hatcher 
for further details 
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Whole School 
T&L CPD sessions  

Whole school CPD sessions are scheduled throughout the year (Monday 4.15pm-
5.10pm) to revisit key pedagogy and to share good practice. The focus of the 
sessions will be closely linked to the term’s development focus and will address key 
areas for development.  

All teaching staff 
must attend 

Mondays 
4.10-5.10pm  

Contact Emily Hatcher 
for further details 

Twilight INSETs  There are four twilight INSETs during the year (4pm – 6pm):  

Oct Trust celebration 

School twilights: Nov, Jan & June (Dates TBC)  

  

All teaching staff 
must attend (and 
support staff TTO) 

Oct, Nov, 
Jan, June    

Contact Emily Hatcher 
for further details 

Safeguarding 
training 
 

This training will provide updates on the statutory guidance for Keeping Children 
Safe in Education. Colleagues will be able to refresh their knowledge of safeguarding, 
and will be given advice on how to recognise and record abuse. Strategies for 
managing mental health will also be included. 

All staff Sept. Contact Julia Kibela for 
further details  

Prevent training  This training explains each staff member’s responsibility in recognising and reporting 
signs of young people being radicalised. This training addresses all forms of 
terrorism and non-violent extremism, including far right wing and Islamist 
extremism threatening the UK. Staff will consider their role they can play in 
supporting those at risk.  

All colleagues 
must attend 

May Contact Julia Kibela for 
further details 

SIMs and SISRA 
analytics training 

This training in how SISRA works will help teachers to analyse their data in a fast and 
effective way. This tool is available for everyone and has a range of functions that 
allow us to target teaching and learning strategies to have the maximum impact. 
Any requests for additional sessions can be made at this workshop.  

All teaching staff 
must attend 

Oct/Nov  Contact Sadie Green 
for further details  

Teams, Edulink 
and Impero 
training 

This training teaches staff how to use Teams, Edulink and Impero to effectively 
manage, set, mark and monitor online student work.  

All teaching staff 
must attend 

Sept, Jan  Contact Charlie 
Griffiths for further 
details  

UCAS training  Staff will receive detailed guidance on how to support students to complete an 
effective UCAS application, as well as how to write a successful reference.  

All teaching staff 
must attend 

July, Sept, 
Oct 

Contact Massuma 
Malik for further 
details 

Appraisal training 
 

Teaching Staff Participants will gain a detailed understanding of the appraisal 
process including how to conduct a formal lesson observation.  
 

All teaching staff 
must attend 

Sept, Feb  

Trips and Visits 
training 

A large number of trips and visits run at Mulberry. This training will provide a 
refresher for anyone planning to run a trip during this year. It will cover the process 
for applying for a trip and then the protocols and risk assessment planning. It is also 
an opportunity for staff to share their experiences and consider how we can support 
each other in reducing the workload of delivering a trip.   

All teaching staff 
must attend 

Sept/Oct   
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External Partners 
training (NHS 
Barts, National 
Theatre, STEM) 
 

Our external partners work closely with staff and students at Mulberry UTC, 

providing specific training to relevant staff members to support their curriculum 

development and delivery of courses to ensure they are of industry standard (for 

example, Teaching scripts at the National Theatre, and Fire Safety, Health and Safety 

in the hospital with Barts NHS).  

Relevant teaching 
staff (technical 
subjects) 

 Contact Directors of 
Learning for further 
details  

Su
p

p
o

rt
 s

ta
ff

  
 

Support Staff 
Professional 
Learning 

Support staff are entitled to a comprehensive professional learning offer that 
encompasses both the core elements of professional learning common to all 
colleagues as well as specific, technical requirements that are unique to each 
support staff role.  
Support staff will have time to engage in the Gold Charter to support their 
reflections and professional development.  

All support staff   

Exam Access 
Training 

Training is available for classroom-based support staff who would like to provide 

support to children with special educational needs taking exams. Staff can train to 

become readers or scribes or to provide specialist invigilation. 

Teaching 
Assistants 

Oct  Contact Sofia Soares 
for further details 

THEP (SENCO 
Forum) 
 

The Tower Hamlets Education Partnership brings together subject leaders across 

secondary schools in Tower Hamlets. These groups build networks and provide 

subject specific professional learning. 

SENCO Dates will be 
provided by 
THEP 

Contact Emily Hatcher 
for further details 

Speech and 
Language 
Training  
 

This training is delivered by ELKLAN and will develop staff’s understanding and 

ability to deliver speech and language therapy to students.  

SENCO/TA  Contact Sofia Soares 
for further details 

Twilight INSETs 
(including Trust 
network 
meetings) 
 

The trust network groups include a group for SENCOs, which provides opportunities 

for staff to share good practice and develop areas to support high quality provision. 

There is also a chance to continue networking online via the Teams group.  

Further network groups are to be formed (e.g. HR).  

SENCO  Contact Emily Hatcher 
for further details 

First Aid Training  Our first aid courses are organised by St John’s Ambulance who offer training to 
selected members of staff around health and safety in the workplace with a specific 
focus on paediatric first aid.  
 

For selected 
members of staff 

Dec  Contact Julia Kibela for 
further details 

Safe Smart  All support staff complete online training through ‘Safe Smart’ during directed time 
to ensure their understanding of health and safety is secure.  

All support staff  Contact Julia Kibela for 
further details 
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Support staff 
appraisal training 

Appraisers will gain a detailed understanding of the appraisal process for support 
staff.  

All support staff Sept, Feb Contact Emily Hatcher 
for further details 

M
id
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Mentor training 
(internal, UCL, 
East London 
School Teaching 
Hub)  
 

MUTC (alongside external providers) provide high quality training for trainee 
teachers and NQTs. The expertise of the subject mentor is essential to this. Emily 
Hatcher supports ITT and ECT subject mentors through 1-2-1 discussions and 
personalised professional learning opportunities (including joint observations of the 
trainees/ECTs).  

ITT and ECT 
subject mentors  
 

Dates 
provided by 
EHA/ 
ELSTH/ 
UCL 

Contact Emily Hatcher 
for further details 

THEP Subject 
Forum 

The Tower Hamlets Education Partnership brings together subject leaders across 
secondary schools in Tower Hamlets. These groups build networks and provide 
subject specific professional learning.  

Curriculum post 
holders  

Dates will be 
provided by 
THEP 

Contact Emily Hatcher 
for further details 

T Level training  
 

T Levels started at Mulberry UTC in September 2022. T Levels are an alternative to A 

levels, apprenticeships and other 16 to 19 courses. Equivalent in size to 3 A levels, a 

T Level focuses on vocational skills and can help students into skilled employment, 

higher study or apprenticeships. A vast range of training is available to prepare for 

delivery, including curriculum development and 1-1 mentoring.  

T Level lead and 
line manager, 
teachers 
delivering T 
Levels  

Dates to be 
confirmed 
by course 
provider 

Contact Emily Hatcher 
for further details 

AIM training  
 

The AIM Project (AIM) works in the field of children and adolescents with harmful 

sexual behaviours (HSB). AIM is a charity, which offers training, consultancy, and 

quality resources for practitioners and managers to educate, support and develop 

their practice.  

DSL/HoYs Dates to be 
confirmed 
by course 
provider 

Contact Julia Kibela for 
further details 
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Leadership 
Development 
  
(East London 
Teaching 
School Hub) 

Mulberry Schools Trust holds the designation for East London Teaching School Hub. 
ELTSH offers the full suite of National Professional Qualifications in partnership with 
UCL.   
  
12-month specialist NPQs: 

• NPQ Leading Teaching 
• NPQ Leading Behaviour and Culture 
• NPQ Leading Primary Maths 
• NPQ Leading Literacy 
• NPQ Leading Teacher Development 

18-month leadership NPQs 
• NPQ Headship 

ELT/Post holders  2 cohorts: 
-Nov start 
-April start 

Contact Daniel Seed or 
Emily Hatcher for 
further details  
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•    NPQ Senior Leadership 
•    NPQ Early Years Leadership 
•    NPQ SENDCo 

More information on each NPQ and how to apply can be found 
at: https://www.eastlondontsh.org/national-professional-qualifications/ 
  

THEP Leadership 
Forums 

 

The Tower Hamlets Education Partnership brings together senior leaders across 
secondary schools in Tower Hamlets. These groups build networks and provide 
specific professional learning. 

SLT Dates will be 
provided by 
THEP 

Contact Emily Hatcher 
for further details 

Trust peer 
reviews  Senior leaders have the opportunity to take part in trust peer reviews, visiting 

another school in the trust and providing feedback to develop all areas of practice. 
SLT Dates will be 

provided by 
MST 

Contact Daniel Seed 
for further details  

East Bank 
development  

East Bank is a new powerhouse for innovation, creativity and learning on Queen 
Elizabeth Olympic Park. It is a unique collaboration between world-leading 
universities, arts and culture institution that opens up opportunities for everyone 
who visits, lives and works in East London. Network meetings and CPD is on offer for 
staff to develop their understanding of employer led education, as well as 
opportunities to shape their CPD for teachers across the area.  

Director of 
Creative 
Industries and 
other relevant 
staff 

 Contact Emily Hatcher 
for further details 

 

External Exam board training is also on offer for staff:  

Exam Board training  
 
 

Teachers will be given subject specialist training to become an examiner or moderator for an Examining Board. This will allow you to 
work alongside other professionals within your field of expertise and gain a better understanding of how the specifications that you 
teach are assessed. 

Exam Board 
Subject Training 

These courses offer training for education professionals to enhance their subject knowledge expertise, improve core teaching skills and 
provide support when the curriculum changes. Please see the links below for more information about subject specific CPD. 
AQA 
Educas 
Pearson (Edexcel) 
OCR  

 

 

https://www.eastlondontsh.org/national-professional-qualifications/
https://www.aqa.org.uk/professional-development
https://www.eduqas.co.uk/home/professional-learning/
https://qualifications.pearson.com/en/subjects/education-and-training.html
https://www.ocr.org.uk/qualifications/professional-development/
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Other CPD opportunities: 

Mulberry UTC is committed to responding to the emerging professional learning needs of our colleagues. Therefore, additions or amendments to the CPD offer outlined 

here may occur throughout the year. There are also a number of other CPD opportunities available to staff, and a ring fenced CPD budget that all staff can access. Please 

see the staff handbook for more details and contact your Line Manager in the first instance with CPD requests.  

 
 

 


